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CHAPTER I
THE PROBLEM AND DEFINITION OF TERMS USED
Much has been written about the value of the homeroom in the junior high school.

Its value as a guidance

tool is well recognized by authorities in the fields of
guidance and school administration.

A review of litera-

ture on the subject and experience in the field, however,
reveal that many schools exhibit rather severe deficiencies
in this area.

I.

THE PROBLEM

Statement o f ~ problem.

The purpose of this study

was (1) to identify some of the deficiencies commonly found
in junior high school homeroom programs and (2) to identify
the causes of these deficiencies in such a way that some
course or courses of action might suggest themselves as a
means of correction.
Importance .Q.! !,E& study.

Today's emphasis on science

and technology has stirred an increased awareness of the
need for education.

Public interest has brought a great

deal of pressure to bear on both schools and students.
Much of this pressure is for increased emphasis on academic
content in the curriculum.

To answer this demand, many

junior high schools are reverting to a departmentalized
organization in an effort to give the student a wider
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choice in subjects, to allow for greater specialization in
teaching, and to offer special classes in an increased number of areas for gifted children and slow learners.

With

this trend towards departmentalization, the relationship
between teacher and student becomes more impersonal; this
represents a definite loss (3:272).

The homeroom offers

an answer to this problem, assuming that it is organized
on a sound basis.
II.
Guidance.

DEFINITION OF TERMS USED
Guidance is an intricate part of the

educational process.

All school personnel, whether they

be teacher, specially trained counselor, or administrator,
participate in some aspect of the guidance program.
For purposes of this study, guidance may be defined
as:
That part of the total educational program that helps
provide the personal opportunities and specialized
staff services by which each individual can develop
to the fullest of his abilities and capacities in
terms of the democratic ideal {10:3).

lli

homeroom.

The homeroom is organized in a var-

iety of ways and has various functions in different schools.
One definition which fits the homeroom quite well is:
A unit of organization which is under the direct supervision of a teacher, and which serves as a school home
of the student assigned to it for the provision of
guidance and administration of certain school routine
(3:271).
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In junior high schools where students have a block
of time of two hours or more with the same teacher, this
class may be considered a homeroom.

In the departmental-

ized school the homeroom will more than likely be schedcled
separately.

ru

junior high school.

For purposes of this study

the junior high school will be defined as any school that
containes grades seven, eight, and nine.

Any combination

of these grades, whether organized on a two or three-year
basis, also constitute a junior high school.

CHAPTER II
THE HOMEROOM AND THE NEEDS OF JUNIOR HIGH STUDENTS
Guidance activities in the secondary schools have
become increasingly important during recent years.

The

demands of industrialization have made more difficult the
decisions youth must make.
in school longer.

More students are remaining

The curriculum has become more complex.

This trend has tended to emphasize the need for more effective
guidance in the secondary schools (1:291).
In the junior high school the need for improved
guidance comes into sharpest focus.

Gruhn and Douglas say:

During the early adolescent years, more than any
other age level, educators need to be concerned with
the social, emotional, and personal development of the
child. During these years the child develops new social
relationships with those of the other sex; he undergoes
physiological changes which have considerable bearing
on his emotional development; and qualities begin to
emerge which will be a definite part of his personality
and character as he grows toward adulthood . . . . It is
essential that the program of junior high education
should recognize these various aspects of child growth
and development ( 4: 27).
To provide the effective guidance program needed in
the junior high school, Willey and strong say,
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The entire

school personnel should participate as a cooperative team"
(11: 20).

The role of the teacher is extremely important.
Gruhn and Douglas say:
The greatest burden for guidance falls on the individual teacher. Even in schools with a full or part
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time counselor, most of the guidance activities are
carried on by homeroom and classroom teachers (4:245).

. .
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. .

.

.

... . ..

. . .

.

. . .
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The homeroom provides a splendid avenue for both
individual and group guidance. Its effectiveness for
guidance lies primarily in the fact that it permits an
informal pupil-teacher relationship not so readily possible in the classroom. This informal atmosphere makes
the homeroom the key place in the entire guidance program ( 4: 2 57 ) .
The needs of junior high students and the ways in
which the homeroom can help meet these needs are the subject of the balance of this chapter.
I.

THE NEEDS OF JUNIOR HIGH YOUTH

Many statements have been made concerning the needs
of junior high students.

One, the "Ten Imperative Needs

of Junior High School Youth,
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was developed by a group of

junior high school administrators in California in 1951:
1.

All junior high school youth need to explore
their own aptitudes and to have experiences
basic to occupational proficiency.

2.

All junior high school youth need to develop
and maintain abundant physical and mental
health.

3.

All junior high school youth need to be participating citizens of their school and community,
with increasing orientation to adult citizenship.

4.

All junior high school youth need experiences
and understandings, appropriate to their age and
development, which are the foundation of successful hime and family life.
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5.

All junior high school youth need to develop a
sense of the value of material things and the
rights of ownership.

6.

All junior high school youth need to learn about
the natural and physical environment and its
effects on life, and to have opportunities for
using the scientific approach in the solution
of problems.

7.

All junior high school youth need the enriched
living which comes from appreciation of and
expression in the arts and from experiencing
the beauty and wonder of the world around them.

8.

All junior high school youth need to have a
variety of socially acceptable and personally
satisfying leisure-time experiences which contribute either to their personal growth or to
their development.

9.

All junior high school youth need experiences in
group living which contribute to personality and
character development; they need to develop respect for other persons and their rights and to
grow in ethical insights.

10.

All junior high school youth need to grow in
their ability to observe, listen, read, think,
speak, and write with purpose and appreciation
(5:14-19).

These "Ten Imperative Needs of Junior High Youth"
can provide a basis for the discussion of the values to
be derived from an effective homeroom organization.
It is not the intention of the author to suggest
that the homeroom, by itself, can meet all the needs of
the early adolescent or that it is the only way that some
of these needs can be met.

It is suggested that the home-

room does have some advantages not likely to be found in
other approaches to junior high school organization.
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II.

MEETING THE NEEDS OF STUDENTS THROUGH THE HOMEROOM
Many of the needs of junior high school youth can

be met by an effective homeroom program.
The need to explore their own aptitudes and to have
experiences basic to occupational proficiency can be met
in part by group study of occupational information which
is often closely correlated with the scheduling of courses
for grades nine through twelve.

In the homeroom this can

be supplemented by individual counseling by the teacher
where time and facilities permit (1:337).
The developing and maintaining of good mental health
is of prime importance to the homeroom teacher.

If prop-

erly administered, the homeroom becomes a school home for
the student where he may develop a feeling of belonging
and security.

Assistance is granted in developing whole-

some relationships between teachers and students.

The

homeroom teacher becomes intimately acquainted with the
student and is able to assist in his adjustment to the
school atmosphere.

Where the teacher cannot offer adequate

help to the student with serious problems, he can refer him
to the special help he needs (11:153).
The homeroom is especially useful in meeting the
need of students to be participating citizens of their

school and community.

Here is a setting in which the child
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gets some real, practical experience in the democratic
process.

The organization of the room, the practice of

parliamentary procedure, the development of healthy group
spirit, the planning of programs, drives, campaigns, and
competition are all parts of the experience gained from a
well run homeroom (9:44).

In addition, techniques for

developing an atmosphere of helpfulness, informality, and
friendliness are numerous; for example, greeting new students and making them welcome, working on group projects
in the room, and assuming responsibility for school projects and activities through the homeroom (11:152).
The need for developing wholesome leisure-time
activities and the appreciation and expression of beauty
ls usually considered to be satisfied by the offerings of
the school's regular curriculum.

For many students, how-

ever, this ls too formal and bookish.

As a result, some

students find little satisfaction.
Here again, the homeroom can make a contribution.
McKown points out that:
The homeroom, because of its informality and its
emphasis on enjoyment and consumption, rather than
upon study and production, offers excellent practical
opportunities for all the students of the school. He
comments and critisizes freely and so helps to set the
standards for programs, exhibitions and other presentations. In brief, his appreciation is not forced (9:40).
The types of activity that can be engaged in by the
homeroom are limited, of course, but some activities are
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better than none and those freely entered into are likely
to yield the greatest return.
It is in the need for experiences in group living
that the homeroom can make. its strongest contribution to
junior high youth.

This concept serves as the foundation

for homeroom organization.

Students identify themselves

with the homeroom and through this learn to identify themselves more closely with the school.

The student learns

to work with a group because the homeroom functions as a
group (6:188).
There are other needs the homeroom can meet and
other ways it provides help to the student.

Among them is

the handling of problems common to many members of the
class by group discussion, programs, dramatic presentations, and other group techniques.

The value of such

activities is that the student learns acceptable ways to
handle his own problems through seeing how others cope
with theirs.

He also finds solace in the fact that he is

not the only one concerned with some of the difficulties
which confront him (11:109-10).
It can be shown, then, that the homeroom can help
to meet many of the junior high student 1 s needs.
For the homeroom to operate effectively, there must
be a sound program with energetic leadership and well trained
and effective teachers.

Without these the homeroom can

degenerate into something far less valuable.

CHAPTER III
PROBLEMS FACING THE HOMEROOM
The effectiveness of the homeroom is dependent on
many factors.

Foremost among these is the approach of the

teacher to the homeroom situation.

Mortensen and Schmuller

emphasize this:
The homeroom program . . . has not fulfilled its
expectations in practice. Lack of time and unprepared
teachers seem to be the principal causes (10:294).
Others who have studied the subject emphasize different factors.

In a study made by Willey and Strong, the

principals of 215 schools gave these reasons for weakness
in homeroom programs:
1.
2.
3.
4.

5.

6.

7.
8.

Poor organization and general planning.
Lack of trained personnel.
Indifferent teachers.
Lack of understanding by teachers and pupils.
Lack of participation.
Lack of definite objectives.
Disciplining problems.
Classroom not suited to the purpose (11:155).

A review of these reasons shows a strong relationship between inefficient teachers and weak homeroom programs.

This does not place the blame for weak homeroom

programs entirely on the teacher.

Many other factors,

involving administration and facilities, often affect the
homeroom either directly or through their effect on the
homeroom teacher.

An analysis of these eight points

should bear this out.
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Poor organization and planning may be the result of
administrative indifference to the program.

This weakness

may manifest itself in student indifference and lack of
participation or it may result in a loss of interest by
teachers when they find that the homeroom is not accomplishing its objectives.
Lack of trained personnel is another reason cited
by administrators for a weak program.

The implication is

that if the teacher doesn't have the necessary backgrou..~d,
there is little hope for success of the program.

Teacher

training need not necessarily constitute the determining
factor.

A continuous program of in-service training would

serve to assist the teacher in improving his effectiveness
as a homeroom teacher (8:485).
The matter of teacher indifference may stem from
several other problems.

If the teacher has a full academic

load in addition to homeroom responsibilities, he may feel
resentful toward this added responsibility.

Also, unless

the objectives of the program are spelled out and in-service
training is provided, he may not know just what he is expected to do and how to go about it (6:385).
Lack of understanding by teachers and pupils may
result from these same deficiencies: poorly stated objectives and inadeQuate in-service training.
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Lack of participation is usually due to lack of
leadership or too poor organization and planning.

The re-

sults of these are too little time for the homeroom, too
long a time between meetings, or frequent interruptions of
homeroom periods for announcements and other administrative
actions .

.Any of these tend to destroy continuity in the

program with a resultant loss of interest (7:394).
The lack of definite objectives has been discussed
previously.

It should be sufficient to say that it is dif-

ficult for anyone to do a thorough job of anything without
an understanding of what he is trying to achieve.
Many discipline problems are the product of weak
and indifferent teaching or lack of understanding of group
leadership techniques.

Weak and indifferent teaching is

often caused by low morale resulting from unreasonable
teaching conditions.

Lack of understanding of group lead-

ership techniques is the result of inadequate in-service
training (2:347).
Classrooms not suited to the purpose are the most
dificult problem to rectify.

Any classroom suitable for

classes in an academic subject such as English or social
studies should be sufficient if the homeroom program is
sound in other respects.

Lacking even this, a school is

in difficult straits indeed.
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Many times the teacher protests that he is not
trained in guidance and is not hired to perform guidance
functions.

Especially in a departmentalized school the

teacher begins to feel that he is a specialist in his area
and that guidance activities should be handled by guidance
specialists.
The good teacher, according to Humphries and Traxel,
already participates in guidance activities in the following ways:
1.

In orienting the student to the new area he is
about to study.

2.

In planning his course work to take account of
individual differences.

3.

In treating all students like human beings, helping them to get what they need and want from his
subject and not putting them through unnecessary
busy work.

4.

In showing the students both the cultural and
vocational uses of the subject.

5.

In talking with students who have asked his
advice on everything from how to pass the examination to whether or not to kiss the girl on
his first date (6:395).

Surely if the teacher is trying to teach children and not
just subject matter, he will perform some individual guidance in the process.

CHAPTER IV
SUMMARY
Guidance activities have become increasingly important in today's schools, particularly in the junior high
school where students are passing through the critical
stage of early adolescence.
The homeroom can provide a sound base for the guidance program in the junior high school.

By providing a

close teacher-pupil relationship and a base of operations
for the student while in school, the homeroom becomes a
school home for the student and offers the security of
belonging to a supervised group.
Many problems face the homeroom organization in
some schools today.

Many can be overcome by improved

teacher training provided by a continuous in-service program.

An administration that has confidence in the value

of the homeroom can be instrumental in the solution of
other problems involving scheduling, allowing time for
homeroom activities, and providing facilities.
The homeroom is not a universal panacea.

It is not

intended to provide all the guidance services a school has
need for.

It can, however, be a valuable addition to the

integrated guidance program.
Further, the homeroom cannot be expected to function
without proper organization and leadership.

To do an
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effective job the homeroom teacher must have sufficient
time and training and must be aware of the important part
the homeroom can play in the development of junior high
school students.
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